@

B
W&k %= (2011 9 A ) - 79-104

i

%

w7

K L ) A £ A U e B
HESEeh 2 G

B N ENEE B A AR R BE S A > o — (AT RE R A AT
FAEL A Y EN RS RIRE (translation learning styles) SRAEFZEENEEEL
FHRHEFZETRYZEE 70 BRI T Ryt = 808 - N i H FiEl
BEEHUEAII T R TR R DT EANERE RS E T £ R A BT
RERYIHSERITE RN - A 22 A RN B T RE B 5 s LN
FEREST o HIHEAIHIE B ERET—107 " #IEEEREIIRE ) MG > o
Kl E A THE (pilot test) MECREZ MG ERAVEUE » &
ZRTERTT BRI 120 HEEFENEERAY A T RN - UKol RTG18 00
TGRS T AR E T i ~ P8 - R EATE - TR
HSTEFNEREE RIS FAYfE o FRLLAERAE VR HRR AR B L B I BE T T
Pearson fEAZAHRBHMESRET » Al B2 AL AU BIEE S ARG B HBIEERE 1 2
FHIFYRE R « mefe DAER AR I GEHY AT 25% F11% 25% W& 77 Ry = Bk AR
L WA 4H B ELER I ISR (O TR AS ¢ AR - BRICEERSE SR B 5
TURERE B 5 HLAE A2 5 - WoRas A S Bh R B EHE 52 5 B RE Y
SEAE ) Z ARG - RN Y B A B SR AR A B AR -
HEE AT BHER AR R SRS B CIAVERE TURE - DI HER RN
REAOTY AEENEEAE

Mok © sF R E A 8RR BSERE

Wk : 2011 4E3 H 13 [ &5k - 2011 4E7 H 5 H - #55% : 20114E7 H 8 [

Bra ik o Bl L& E A BE R AT 52 T 81 232 » E-mail: posen@ntnu.edu.tw ©
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The Relationship between College
Students’ Translation Learning Styles and
Translation Competence

Posen Liao

The effectiveness of translation teaching in Taiwan has often failed to
live up to most people’s expectations. One possible reason for this unsat-
isfactory result may lie in the mismatch between students’ learning styles
and features of translation activities as well as teachers’ teaching styles in
the classroom. However, current translation education studies conducted
in Taiwan have mostly focused on the development of curriculum and
teaching methods. Very little research attention has been paid to the study
on students’ translation learning styles and to explore if these learning
styles could have any impact on their translation competence. Therefore,
the main purpose of this research project was to develop a survey instru-
ment entitled Translation Learning Styles Questionnaire by conducting
expert consultation and a pilot test on college students to ensure its valid-
ity and reliability. And then the questionnaire was administered to 120
translation students from three national universities to investigate their
translation learning styles. Descriptive statistical analyses such as frequen-
cy, means, and standard deviations were first calculated to obtain students’
overall responses to the questionnaire. Then independent #-tests and cor-
relational statistics were conducted to explore the relationship between
students’ translation learning styles and their translation competence. Both
high achievers (top 25% of the research subjects) and low achievers (bot-
tom 25% of the research subjects) were also compared to see if there was a
statistically significant difference between their translation learning styles.
It is hoped that the implications of this study will shed some light on how
translation learning styles affect students’ translation competence as well
as help students to be more consciously aware of their own learning styles,
which could further enhance their own learning. Furthermore, teachers
could benefit from understanding their students’ translation learning styles
and translation process in order to provide students with consistent teach-
ing methods and materials and improve the quality of translation teaching.
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PR RBIA Y EIEE 2P ~ SRR NI SRS I - (E AT AT 2 B R
AMEEARBE R AR (50 - BAAAR - 2010 5 #EEER - 2003) - fEEF
ZEARCEN N R B R AP RV BNGE 2L IR - E S 0 sk R Al & RO SO Bk
L AIEBRERTIEAR - TRIEEER - BT RETERE THAREZ
S B—lEE TR R AN ARGV EEER - LEZHEE G
(translation learning styles) WIS AR F2 & EHERER R M FIZET AV F 22
TR A G ENREET R Z AR - NSRRI 2 AR T
R EREN R M 2 A R FER AR AV ER R o T2 T E AV ST A Y
A RS 5B S 15 (second language acquisition ) SEIHATER R

£ EEE EEMEEN 1970 FARLEEL - MRS BEEA N ETHERR
HiHr - HANH — R T AR RS AR 5 E— B2 T AAE
RERE FHVE S TR FISRIES S » ISR E 2 Y - L7 B E
PN AT FOER I R [ B B T S Y B AR - BTV E LR RR
RBRALEENE 0 2 eSS BEEHEH R ATE - 315 HEEHRN
2 (constructs) FEUNEEFAIEE (learning styles) ~ E2H %M (learning

strategies ) ~ £2 3 @) f% (learning motivation ) F1 £ H £ & (learning

anxiety ) FHILIR MM AT 5 S B HIWTFEHIBIN #1 y 2 EE N\ 22
EINERC IR - BIASMNATY I8 e B AE B S AR P SR A

R EER ARSI R E R VRS L R R AR~ B BRET
BN RALR - BEEAGE BN INEREN 3 - H AT =
EHAR I AR BEERT » R BRI S RIS 2E - H
FE(E B — P EERERE L BIRAE LA R - B SR
R EIE T - MR W BRI R ES > EAHE
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D S FAEFEE T AN ERIE S e T B WA 2 E R EEN ]
T D - HNEE—DRATRS -

E AT B N A B2 YA FRIAZE > Liao (2007 ) HHRET AR
A HYENE RIS (EH > Chiang (2009) sH& MBS H CIRAVER - 28T
B E AR ST R 5E 2 BRA0 - 1 Robinson {F HLELE Becoming a
Translator (2007 ) o84 HES w2 E EHHV AL R Ig R EIV R HEE -
H R FL LA E 2 8V R R 2K sm el 5 W 22 R AR A s B LR (R 2R3 - i
FIREEE THE CREEE BN mE R - (1) fJLIEESEHE
C2E bR RE - EmMAREERE KM EE R - 558 PSRN
ZE A S BEEIIREE (effectiveness as translators) ; (2) A DIEREH
CEERYATREME - flAaIALEEFHEEEH BN EEE (impulsive) Y
EERIAE > SRS EE CAE R BRI (reflective)) FHVERF = » &E
% CH)EEEE ] (Robinson, 2007, p. 57) ° A ## Robinson {3 o 51 fill i&
(2007, p. 60) At IH &M HYERL S fidfl - A IRE M FTAVEAS R - R
W 5EA S RE4 £y Robinson % B2 RYRR BAEN G52 7 f AV i b (it — B
HEEMTFTHI AR -

ARG B E AR P e se b E L A O (HERAEEERE
IR I RS o AW TR AR A B E R R AYRE B R » BRI
R M RR B ENGE AE ) < ATV RRA % - iR ADIM G &2 A8
REAYME TR - HEIT 7 Bh SR AR 2 I i B W B2 U7 R MY HE S B B S AE - W
EAENIE R E Fio & 24 B MR AR IR (L VI B 0% » DRI

=

[Tl ==

g

I

&

I

A > SORERE

SREIFAE 1970 R E T EETEVMEGZR - BREEEE
BAEN BRI E S HIRE - R DA RIRY T =AU ~ BRI R



AR - EEHRERANEAERBE CHRE R LUEREE AT
HRIE A E RN - S E R R - EREESEE R 55—
H o FEiteE TR ANEE BN & e 2R A EE N E
yE#E) (Dixon, 1985; Domino, 1979; Jenkins, 1982; Keefe, 1979 ) -

Hrp Keefe (1979, p4) BHEEMREER R " 200A - BHEAAEHE L
HAE - EFEEERERNERE - fEHEEZ AR ~ 2 E B
ELHIRET o 1 Reid (1995, viti) AEFEHRIRELS T EALERYL - &
HA R W& s R e 2 05 M B AR - BEMENRGH T o 5
4h > Brown (2007, p. 119) W3l RE2 ERIRE 28 A NAE —BORIF A=
s fmer ©

A REFRMEREEEH AN — AR E - B8 AR R - FEE
AIFEEGRERY = - w] AR AR B R 2 S a0 (n JE IR GRE ~ B S A itz (]
JEERIRAYERE - — RIS > S2EARE T AR EEEETRE - 5T

= EE A BE kA I8 0 40 Dornyei f1 Skehan (2003) gk FiEEEH
BUREHH (A SE AR 25 ] BB MERYRR-RZZ M - A AR E FY IR e T
VESE Rk & JE A 12 RIAE - Brown (2007) W20 A Frsgy © A Eyeimk
=+ SR E A EARFESEEME A -

52 SEIREE ANEE BENMER - REAAH 2R
R AIRRHEEE AR T - SR EEHE G RIRRE A a4
REM - EFEEE B - R E OS5 B E R
HEFMRRAHE - 1 HEEWRAT A EES NS 25 (Dunn,
1983) » HEREEEEH ARG RUE E UG B2 H A AR S R EARE -
WEEIR - BEESERZVOEE CHEERE - FAHSEEIRER
FHRE N S EAEREPAREE - HEU 22 E AR A S
B/PHIFES o RIEE R A 1 L L T S A B T A8 DAY 2 B R AF R
BETH RN ER L — -

RS2 NERERIREIE T 2t - 25 H AT ATt il A R0 R B ig 22 Y
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fE (learning/cognitive styles) * flJEH %% » {540 Riding 1 Chemma
(1991) [ElREPAE SRR BLER4N S 30 248 U5E » [ Ehrman 1 Leaver (2003 )
B S 7 Fib s 10 ¥4t 20 fEAYRE - {H 8 So 7 MR = i N B G
i FAEZ R (Brown, 2007 ) » [KIE A58 B R EAR R 22
AR RIRE IO AR 3 - E R BB H BURRAY 73 F > Jensen (2000) 77 %
VU T %5 E (categories) » 77 ] F 5 5% (context) ~ i A (input) ~ Jiz #
(processing ) FI[E]J (responses) o T HA 5% 35 7E S EE IR o 0 2 2
HrEE2EHAIRE - il

L (55 e H AR R EEHN R ERANERREE T o Ry

(1) B 17 %Y (field independent ) : Ehrman (1998 ) 37 A351
WL EFH R EE G Z IR&&AIAOEL (learn material out of
context) - jEfHEEEFRE ZH oM  JEEMET - SRERE
#1722, (Naiman, Frohlich, Stern & Todesco, 1978) » fF5E
SEE Y I WEE (Abraham, 1985; Chapelle & Green,
1992) - 55—75M > Robinson (2007) &2 Asi5Is a1 Yz
S AR FE RO E DL R R e A L - i
N EPRAYENGEIRAE -

(2) HekficE Y (field dependent) : Ehrman (1998 ) 5 B33k
FRERE H R EE AIREEHUAEL (learn material in context ) °
ERE2EFRERFEEL - UK - MEZEHEE L
Robinson (2007) 58 A3 iE A 55 2 48 il N s Ak 22
FIEE - At 9 28 A R BT SR B A SRAR A Fh S B G~ (HE 1
o8 I B R MEATEI SR T 52 45 -

2.8 A ¢ FEEVE BEUCE ER G A EIREE R G = o AL
(1) FRA (visual style) : Reid (1995) fial LB EE IR
RBETE A BB R R AR - BRI R - FEE
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WHENERY ~ REREE S RATR ER R BN b - HEKEE
SO o A LS LR RE OB ESGE o AR H
ATRE BB SR TSR AN B E R - fEE2EEE [ > Robinson
(2007) 28 Fo 82 AURY 38 i SR EE A H FsE 2 fETY
{ESELSTHT (contrastive analysis) » {ERSEHFECE FEE
W BETEEE SHYASHE - NBMMAE AR ES
By s B AR H T = A TREE SR AT DAARAE -

(2) JEEAY (auditory style) : Reid (1995) 50/ HAEEHH (/T
R R E 2R E k0 Bl bR R A AT Y O
SEARRE - MR EREG EEH - $ T ECDHEEM
(B 55 528 AU B2 A= W g 3 el 5 5088 1 U B IR B 8 R R B - 1T
Robinson (2007) R APEEREEE G H MR EE T
fF - TMERREEE MM EF RS ok E
HOHTE » SRS B o Mt = e e s 1
FEET m H CHYEEREFIBE AR -

(3) 88 A (kinesthetic style) : Reid (1995) 5¥ A IbfdHEE 38+
HREBNEY  DUREHHEFEREYIEE R
R iF S B TR E BRI EER - BRE NRELBM FIE -
EER S o EER R EA_ FERA R R R
FER S MEREA AT BE RV ETR TR AE - 1fi Robinson (2007, p. 67)
AR R B AR A S B R B 52 LIFIF ER e RS2 51
B S EE) (movement of language) - B EERZ M IAEEN
SRR S A UIERAE T BE SCEAYAE) -

3. AR R E R EUEIE R AT R ARE G A LT Ry
(1) 4347 (analytic) @ Oxford (2003 ) FE ALt RIRYERHE & 1 E
EBNERFRAIFIAHET » ZOREHE - = 80E T 5t flE
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b o TENHEERYIE L NN Z 8 HISCE © Robinson (2007)
0By oy A B SR R I B & R SRR LAY TR B BRI S
A AP PR RS By R R FAE SH IR AV B 2R -

(2) #2H8#I (global) @ Oxford (2003) 52 %yt AYAY R E{H A
BENERE NSNS L REmERFIE  E2EE
SR EECEEMENEE) > BRSO T - MEZ
RHER - Mg eSO B RS - ERELE L
Robinson (2007) FAERAFRELLRASHRBFTER
H FCAER EREME (minute accuracy ) HYEEEE - M ZEONEE L

"7 ) (ageneral overall “fit” ) EEEAYLIE -

4. [OIFE 5223 3 B Pl ARIPE PR > Bkt 28 4 2 [ fE 5 =X - BfE:
(1) B (reflective ) : Ewing (1977) 30 Ry EAYEL £ 4580
(systematic) Z2EHRH - BEEHEHEE & =EMm&T
rEFTAN A REMER A TREERTTE - 5 SR E
M b BRI R RE A L B B R R R S 1
{8 > {H#% By [ © 55751 > Robinson (2007):% ks A2 %
FERSIATEEE R E®ETIE SRR EA
e A PR AR Y B0 AR R & 5 e MR B RE -
(2) fEEE (impulsive) : Ewing (1977 ) 585 @) A Bl 5 2 1Y
(intuitive ) E2EAHRE » K252 CHE BB A M 45 SR A1 LD
Fllr - 755 s SRR b - S8 A F AR AR
Bt o HESHEE - [FEIE L > Robinson (2007) 57 RfEEh
RISFIAE R OEE  LHEFEZD OEREROEEHNE
SR EE EL S TR H AR S E R
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f 4 Robinson (2007) & & B &1 5% 22 H AH B 2 B2 H AU A& 2 41
HEEREE RS NEE R EGREME AL (individual ) 1[5 #5 £
(group) (Reid, 1995) ~ Af&#Y (left-brain dominance) FIAFEHEY (right-
brain dominance) ( Torrance, 1980) ~ W [a] &Y (introverted) K1 4} Ja) %
(extraverted ) (Myers & McCaulley, 1985) « &% (thinking) FlEZ
A1 (feeling) (Oxford, 2003) TR L AIRE » 5 L H AU RREAFIEREL T 2
A B B D RIRA (% -

EABRCANZERKEENRBE 2REHNE - WINEHRE
(Reid, 1998 ) ~ THE#5 (Felder & Silverman, 1988 ) - B2E2Z 5 (Jones,
2007 ) ~ sEFE#E (Suliman, 2010) % B EH F #7845 8 > Sabry f
Baldwin (2003 ) {78 $+¥$48Hs 7 BhE2H M ELE AR ~ i s - 8
PR AR R - H Reid AIEE S — R RUAIEL B AYRE (R 4T (percep-
tual learning style preferences) WYL HIZE & 4G 5[ #E 2 VM GEHRHI, -
Reid (1987, 1995) Qe LAY E RIS » S oMM E 2
SEARNNEEE > ARNEE RS EHRESEAE > HEEEEANER
RIS HRIGR 2R BE R IR A sh iR e 2 A ny i B A Re i Ry 2e
i H 282 A fy B BUAR S A2 AR & 2 b R B AP i (5 22 AR SR BH & -
ifi H Reid tf5H > S2ERIRRHYE ) BLE2E 2 B MER] ~ EEZAT - TIEER
HNE R E R SRR AR A -

B EATED » AR B AT E—(EE R R S E AT E
ETEYIFEA B CERAVEE RIRE - PR AT DUHESR 52 3 B RE B Bl
BHSGHAREEEENE - HAEEEHAE L2 HN A
HRE S SRR E AR E AR AIERRE - OB ENBEE LS E
BT CS B S AR AR A HB R M - TREDR B HY AR &S
HYREE ~ WU~ R - 4HER - FEHUOR 2307 EA R [E R A SR L -
B RE FE IR 2N B RIS a2 T 2 ARG - (A [FRE B 8 E
SRR i EA A FRR RIS E AR - HUE HATs M R #eEE s

j=iil2

or
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EHEBAIERER B RURE R Z SR BB ARE R - IR Ryl

Gra DL BVt R BRSO - SRR SR BE T A e E
At ERENE A RS TR EEEAE 2 > iRy
iR EE E RYRE DU B AE D Z P BRI (4 - IRBEATSERy £ 20T ¢ HAY A

1. ﬁ?ﬁfﬁ%@%ﬁ"‘*' REBEE B et B AR B G 2 #15#
46 5 A B A AR B 8 YRR - BRET 975 o] e 4 i v 1

3. ifEm R AFEFRETMRHNEEZREN ZEE > s ol
RS A SR TIRE Y 2 B > WiaTam e Az =AY AT RE A

— MG

AW EEREMEIS A TR AR AR E RN E > &
fETEEL (pilot test) HYRIGRIREAI AR MY IEA S HRET T AR E
FalE MR B R T RGNS - WA AR EE ARG
(] e DA Rz e 2 8 R RE N 11332 RE 0 W (18 5280 2 [ U Bl 1

— - MIRHE

W 5 BB JLES = AT LRSS E B IE AV SR £ 3 120 {7 » K
T EILRE 5L - GIERTEEAREE 29 L > SUEAER 41 fiL - FRMHER
ZERM » 5550 BIRBIFEE B P i g S A N R S A Y S e DAER
AAE BRI Ry A o WEZRER AR Y BRI A 58 = FE R B
RERET) - ERHMBELE: - FREESE - BEEANRERNREZE -
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EEERE R TR A T R EEAVHR S - T HAEZEE L
T LARR A E Ry BE ST SRV R E E 25 - INIE AT FE IR BRI A 1F
FHERRE JTRVIEAR - RS 2 He S B B AT 25% HYERA 5708 By = L &2
40 1% 25% AER BRI L - Rt SR A AT AT 7 5
fY 50% > 5350 50% HIl Ky ERE e SR 4 -

= BEMETIA

e TR BstEpTaet < (B2 EARME ) - ETTHEHNH
FeliE » LETIBGHEERE - HEEE RS FAE B EHEW
FTEHERNARGESRUENEERENELRTA - B Reid (1995) At
STy Perceptual Learning Style Preference Questionnaire » Oxford (1993) iy
Style Analysis Survey (SAS) > O'Brien (1990) W Learning Channel Preference
Checklist (LCPC) > Kinsella (1995) 1 Perceptual Learning Preferences Survey
A Kinsella 1 Sherak (1995) &Y Classroom Work Style Survey » Ely (1989 )
1) Second Language Tolerance of Ambiguiry Scale » Canfield (1992) 7 Learn-
ing Styles Inventory (LSI) EAHRR 2 B2 EAIREM G FHIRBEEEHEZRNE
TEER ~ & AR B AR A0 B FE T ke st At se AT E A T B E
RIREE ) W H - MG E okt TS E AR L EEE
o1 Al Bt B AL (visual style) 19 & ~ A2 AU (auditory style) 18 @ ~ #f
AR (kinesthetic style) 15 8 ~ 2 8 HY (reflective style ) 24 7 - fE@EhAY
(impulsive style) 18 & ~ EFSH! (group style) 9 & ~ {# AR (individual
style) 8 B o 4ICHE — 25 B R 1% %5 455 {180 g IF PO RELSO 40 R 5 R > 3l HL DA A8
IR 2R -

e EsET a8 B R - St EERE s - g
KELENZZ0N ° RIS TGN AR T 2 il - fla > ¥Iks
TV 10 3 (fEEHALD) JFosmh
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" RAR Bt & R AT R A AT ETE -

I reach translation decisions quickly. |

M &E B R RFE1R > R IE R R h T IR A SO A ey
H > e RS HEPAREERNTRK > WRECHEESIE - SHEE
AR A AREE A S5 2 - TR E R R BT T ¢

EXEVES LTS AT E S E Ry

TFHEER ZE wmiks ] € HIERNMEA » DIHZESIEE B 0
2XE (construct validity ) FINERE (content validity ) e

FE TR MG HETHER - WREIEHI R S AEE - #HEE
HEFROORES » 328 A - FHEAPARFHEAEEMSE - HEZ L HH
GERIEIHHE 728 (item analysis) » 53 H 5% MG VIR HYANAE — BUEE RERE
Cronbach a %y 0.64 < SHAMREIBZ ML - MG HFI TR EE
WS E - RGP RE ENEEEBE T E RESTURE A EXMES -
A5 (58 It DR 56 T L P Bk B T A 9 2 o A BT R S TR = AR e Y

2% .

» TEAlEEE

Wt E 2 LREHERTER " MREERNE , (ES
7 VR T A R B A S A R B2 U et 5 A1 W M M 32 S5 A A SR B - tF
FeE 2 Ze s AN G S [ 52 82 A A R T 5t 2 B YAl HL 35 B A0 el S0 IEE
MG - ARIEEEAENEB L EGR - Frad RISl 2 & h] > A
RO E O B I E RS AU AR L A - 2SS AR - #E]
Wtoe & B0 — (o RESEHVNMEY) - TIFTA RS B R A BRI
Tr8Eat oA -
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A~ ERO

ERREMTT A EHSKETESEH A SPSS 28 18 kit » B2 &~
ARG I LAGR TS - N7 AT 28 RS T E R R S E A RS - DA
BATHRET T - E— P ETRIMESRET > 2282 EHMEH
B E - DETERE T EC (frequency) ~ 398 (means) ~ £ 245 72
(standard deviations) SE&ZMHEAETHE - BUR SRR A E S EFEE TR
RR FAYMEA - 53 DU A Y E2 A ph 4R Bl H B2 B B BB AF Pearson fH 72 1H R
45T (product-moment correlation ) » DU B2 4 AU ENEHRELE B AR B H
BIEERE ) Z RRAAAY T R FIG8IE » Sef& PR SR T 25% F1T& 25% HY
By Ry ORI R B R4 - BB E RURS OB T AR b e 0 IR
STEFE AR A BB RIS B L E AR -

= R i e SRR T

— BBERE

KEAHEMAT KU RBERERET R - EX G5 T 558
Cronbach a FTESISHY 0.64 FYNIIEFFZE 0.67 - it {EfEE( dimensions )
ERN a BB R RAEEA 0.45 0 JEAEAYE 0.62 0 BN 0.33 0 X
AV Ry 0.55 » flTEHAYf 0.38 » EIAGHAY Ry 0.74 » (il AZY %y 0.8 » Horpf A
ganl - K EAFEESREEILREAE - H-KER > o GREEZE
ERNBEHNEEZELE > BRAZEEEA VBT » a GEE
/N (SHARE - 2010 5 R - 2002) - ARG EREE 2 ETHE
FErEFRAALE B a GEE S8/ - ## DeVellis (1991) Hy#
i a HREUEI 0.65 2 0.7 7 [ Ryl NAY AT 52 /K48 - SRBHIE (2010)
R B EENREER T ERHEK - EEAEAE 0.6 £ 0.7 Z[HZE 7] LA
2 - RIEAWIEEET 2 BB ER CEEN ZEE - BEE (B
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AfE e BEFEOEEY CEBEE T EEZHE TEAESR (4 Reid,
1990) - [FIRs I AT R Ry s IR GRS -

= FEEEEERRE

IEAHE M G RE H 3R 35 3 > oyt e - S EEmsA nE -
HEBIH R P 7R 2 5 BEE R (5-point Likert scale) - 73RILL (1) FIE
FARE - (2) RAFEE ) R2ER -(4) REE - (5) RIFEEH
B AGHERARERRE AR - (B R o 2 1 R E i H SR
—EMEFEESHERNEE - SORHE R EREE R ES T > 20
DEEREERE T B YA FE R R AR B B - MR E R S E R A Ry R A
FE R TSR -

1 TEWFREURME ) &A% @5 HEAR

HE T 4 A% )8 e %

THAZRY (visual) 1, 6, 11, 16, 21
A (auditory) 2,13,17,22,35
@AY (kinesthetic) 3,8, 19,27, 31
2 EHY (reflective) 9, 15, 23. 28, 32
EEA (impulsive) 5, 10, 25, 29, 33
EBE7Y (group) 7, 14, 20, 24, 30
{8 A (individual) 4,12, 18, 26, 34

HAHRIR BT AT

= FERERIERETIER
HESFRIEAEIER - SIS 120 SABE B 6 T Bl E A
RERT S ) HORAIEIE B0 M G 5 R P 9 5 e 740
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TR

k2 TEEEFAEME ) SN TFHEREE

i H TR | pRHEE
1. BRI H & A2 IR SCH Y B S D) S 4R SR R 4.04 .87

2. PR R L O T BIR OCEGEE N B S EH O 4.20 .82

3. ﬁ%%}iﬁk*ﬁﬁéﬁ%ﬁﬁﬁﬁﬁ BB ERERIOTE |, 11

4. BB E L B BB > rER AR S EEEE - | 3.03 1.02

5. T S B SRIEH EGEBR E - ] E R T EIEE 3.03 1.18

6. BRI R G ERE T F R I BRI G~ B ey - 3.67 -89

7. FANHEA N\ — BRI AR 3.13 1.08
8. R LAVENRE (FEEREEHATR - 4.13 78
9. WEBENFREMRBA R AVREIN BT - 4.04 .85
10. Tl 52 S T R AL R R E EA0 (e i - 2.71 .97
11. ﬁD%‘%ﬁa@]é% 1R TRISRAEE (IS - HFT) g% | 95
ety - ' '
12 F—EEIEERE - SR AR R R - 2.95 92

13. WAERERE ISR EGLE CHET B ERENE - 3.75 .87

14. ZREBEAFZ LB EEEEE - 3.38 95
15. 3 256 P S o A R A R P R 3.60 92
lo. FEIEEIFROVFE TR > WX LERTAK - 3.55 99

17. EHEENFE O HARGEHCE > B ECHERBAS - 4.05 94

18. F—fE AHIEERT - o E Sthidy - 2.94 79
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19. fERE R EECHE B (EAREEEIEE - 4.01 83
20. H— {8 A EEF g SR SRR - 2.75 95
21. BFEMFAERN LA TR B EEE - 3.93 76
22. FERI A GEAR A B G R RS A - 4.18 73
23. WEMEE CRURIERE - SR EE - 3.11 99

24, FERNSERE _EAHAM A —REET 5 > GERAVEERCRE Y - |3.82 .82

25. FefieiE s 2 E HIF S R B R e R S RIH - 4.29 82
26. FIHE — NS BRI EELBAE S - 3.76 .86
27. WEECE N - BN AR - 4.15 .88
28. FEAEIEAR A E A EAENE - 3.18 99
29. FA G S P FRL AR B AV AR LR - 3.20 93
30. %ﬁ%éﬁﬂﬁ%*lﬁl@%ﬁﬁ@ﬁ%*ﬁﬁﬁ o AEREIAR A HY 3R 411 92
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